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A Afew years ago, in one of the most fascinating and
disturbing experiments in behavioural psychology, Stanley
Milgram of Yale University tested 40 subjects from all walks
of life for their willingness to obey instructions given by a
‘leader’ in a situation in which the subjects might feel a
personal distaste for the actions they were called upon to
perform. Specifically, Milgram told each volunteer ‘teacher-
subject’ that the experiment was in the noble cause of
education, and was designed to test whether or not
punishing pupils for their mistakes would have a positive
effect on the pupils’ ability to learn.

F—4
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B Milgram’s experimental set-up involved placing the teacher-subject before a
panel of thirty switches with labels ranging from ‘15 volts of electricity (slight
shock)’ to ‘450 volts (danger - severe shock)’ in steps of 15 volts each.

LIS R AEE

C As the experiment unfolded, the pupil would deliberately give the wrong
answers to questions posed by the teacher, thereby bringing on various
electrical punishments, even up to the danger level of 300 volts and beyond.

ggg"fb J'T%IJEEI\JE* EInE

D Prior to carrying out the experiment, Milgram explained his idea to a group of
39 psychiatrists and asked them to predict the average percentage of people in
an ordinary population who would be willing to administer the highest shock
level of 450 volts.



E What were the actual results? Well, over 60 per cent of the teacher-subjects ...
HSCHISCIGZESR

F One’s first inclination might be to argue that there must be some sort of
built-in animal aggression instinct that was activated by the experiment, and
that Milgram’s teacher-subjects were just following a genetic need to discharge
this pent-up primal urge onto the pupil by administering the electrical shock.

R EE



G An alternative to this notion of genetic programming is to see the teacher-
subjects’actions as a result of the social environment under which the experiment

was carried out.

FE_NMERE---METFHESTENER---BEE

H Thus, in this explanation the subject merges his unique personality and
personal and moral code with that of larger institutional structures, surrendering
individual properties like loyalty, self-sacrifice and discipline to the service of

malevolent systems of authority.

thusZRBEF_E—EE ?J X5R | [A—1hR
AFRE , SR, —REEES




| Here we have two radically different explanations for why so many teacher-
subjects were willing to forgo their sense of personal responsibility for the sake
of an institutional authority figure. The problem for biologists, psychologists and
anthropologists is to sort out which of these two polar explanations is more
plausible. This, in essence, is the problem of modern sociobiology - to discover
the degree to which hard-wired genetic programming dictates, or at least
strongly biases, the interaction of animals and humans with their environment,
that is, their behaviour. Put another way, sociobiology is concerned with
elucidating the biological basis of all behaviour.

ES_@lu\—np&]/\ﬁfF*#
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21 The teacher-subjects were instructed to  SCLIGACIE

22 Before the experiment took place the psychiatrists
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20 The teacher-subjects were told that were testing whether EHHY
a 450-volt shock was dangerous.

punishment helps learning.

the pupils were honest.

they were suited to teaching.

OO w>

AERExfea—f]) : Specifically, Milgram told each volunteer ‘teacher-
subject’ that the experiment was in the noble cause of education, and
was designed to test whether or not punishing pupils for their mistakes
would have a positive effect on the pupils’ ability to learn.



BIRX , Eitln

20 The teacher-subjects were told that were testing whether Y

A a 450-volt shock was dangerous. JoHRE1

B  punishment helps learning. iﬁlﬂﬂ’ﬁ

C the pupils were honest. ToHE

D they were suited to teaching. 9:'::"2:/

AERExfea—f]) : Specifically, Milgram told each volunteer ‘teacher-

subject’ that the experiment was in the noble cause of education, and
was designed to test whether or not punishing pupils for their
mistakes would have a positive effect on the pupils’ ability to learn.



BIRX , Eitln

21 The teacher-subjects were instructed to

A stop when a pupil asked them to.
B denounce pupils who made mistakes.
C reduce the shock level after a correct answer.
D give punishment according to a rule.
BER &[5 14] :

Milgram told the teacher-subject to ignore the reactions of the pupil,
and to administer whatever level of shock was called for, as per the
rule governing the experimental situation of the moment.



BIRX , Eitln

21 The teacher-subjects were instructed to

A stop when a pupil asked them to. [E3FIG

B denounce pupils who made mistakes. TTHEE

C reduce the shock level after a correct answer. [R3F/&

D give punishment according to a rule. —¥N5E
BERE=/g 14 :

Milgram told the teacher-subject to ignore the reactions of the pupil,
and to administer whatever level of shock was called for, as per the
rule governing the experimental situation of the moment.
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22 Before the experiment took place the psychiatrists
A believed that a shock of 150 volts was too dangerous.

B failed to agree on how the teacher-subjects would respond to instructions.
C underestimated the teacher-subjects’ willingness to comply with
experimental procedure.

D thought that many of the teacher-subjects would administer a shock of
450 volts.

@1 DERANEERR 2]
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22 Before the experiment took place the psychiatrists

A believed that a shock of 150 volts was too dangerous. ToHEHF

B failed to agree on how the teacher-subjects would respond to instructions.

C underestimated the teacher-subjects’ willingness to comply with
experimental procedure.

D thought that many of the teacher-subjects would administer a shock
of 450 volts.

B DERSE34) -
The psychiatrists felt that ‘most subjects would not go beyond 150 volts’ and
they further anticipated that only four per cent would go up to 300 volts.




BIRX , Eitln

22 Before the experiment took place the psychiatrists

A believed that a shock of 150 volts was too dangerous. ToHEH

B failed to agree on how the teacher-subjects would respond to instructions
R P&

C underestimated the teacher-subjects’ willingness to comply with
experimental procedure.

D thought that many of the teacher-subjects would administer a shock
of 450 volts.

B DERE21] :
The overwhelming consensus was that virtually all the teacher-subjects would
refuse to obey the experimenter.




BIRX , Eitln

22 Before the experiment took place the psychiatrists
A believed that a shock of 150 volts was too dangerous. ToH4EHF
B failed to agree on how the teacher-subjects would respond to instructions

JR3FE

C underestimated the teacher-subjects’ willingness to comply with
experimental procedure.

D thought that many of the teacher-subjects would administer a shock
of 450 volts. [N PG

BEIIDERFEERE19] :
Furthermore, they thought that only a lunatic fringe of about one in 1,000
would give the highest shock of 450 volts.




BIRX , Eitln

22 Before the experiment took place the psychiatrists

A believed that a shock of 150 volts was too dangerous. ToHEH

B failed to agree on how the teacher-subjects would respond to instructions
JF3r R

C underestimated the teacher-subjects’ willingness to comply with
experimental procedure. —H5

D thought that many of the teacher-subjects would administer a shock
of 450 volts. [N FfG

DEGExf= 18] : Furthermore, they thought that only a lunatic fringe of about
one in 1,000 would give the highest shock of 450 volts.

EEZBI268] : What were the actual results? Well, over 60 per cent of the
teacher-subjects continued to obey Milgram up to the 450-volt limit!
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23 Several of the subjects were psychology students at Yale University.

24 Some people may believe that the teacher-subjects’ behaviour could
be explained as a positive survival mechanism.

25 In a sociological explanation, personal values are more powerful
than authority.

26 Milgram’s experiment solves an important question in sociobiology.
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23 Several of the subjects were psychology students at Yale University.

24 Some people may believe that the teacher-subjects’ behaviour could
be explained as a positive survival mechanism.

25 In a sociological explanation, personal values are more powerful
than authority.

26 Milgram’s experiment solves an important question in sociobiology.
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23 Several of the subjects were psychology students at Yale University.

24 Some people may believe that the teacher-subjects’ behaviour could
be explained as a positive survival mechanism.

25 In a sociological explanation, personal values are more powerful
than authority.

26 Milgram’s experiment solves an important question in sociobiology.
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23 Several of the subjects were psychology students at Yale University.

24 Some people may believe that the teacher-subjects’ behaviour could be
explained as a positive survival mechanism.

( NSRS TARERERE | BTLURIEN A MFEFT IR )

25 In a sociological explanation, personal values are more powerful than authority.
BANRRE

26 Milgram’s experiment solves an important question in sociobiology. Exfa—E&




23 Several of the subjects were psychology students at Yale University.

A A few years ago, in one of the most fascinating and disturbing
experiments in behavioural psychology, Stanley Milgram of Yale
University tested 40 subjects from all walks of life for their willingness
to obey instructions given by a ‘leader’ in a situation in which the
subjects might feel a personal distaste for the actions they were called
upon to perform.

all walks of life2R{TRWHIER , (I e B LELIGTHRERX
JEfE KFRIOMEEF4E,

NOT GIVEN
N



24 Some people may believe that the teacher-subjects’ behaviour
could be explained as a positive survival mechanism.

FEZ : A modern hard-core sociobiologist might even go so far as
to claim that this aggressive instinct evolved as an advantageous
trait, having been of survival value to our ancestors in their
struggle against the hardships of life on the plains and in the
caves, ultimately finding its way into our genetic make-up as a
remnant of our ancient animal ways.

TRUE



25 In a sociological explanation, personal values are more powerful
than authority.

H Thus, in this explanation the subject merges his unique personality
and personal and moral code with that of larger institutional
structures, surrendering individual properties like loyalty, self-sacrifice
and discipline to the service of malevolent systems of authority.

=

(ILLITA

surrender Ato B ZFEHHBLLAE
FALSE




26 Milgram’s experiment solves an important question in sociobiology.

| Here we have two radically different explanations for why so many
teacher-subjects were willing to forgo their sense of personal responsibility
for the sake of an institutional authority figure. The problem for biologists,
psychologists and anthropologists is to sort out which of these two polar
explanations is more plausible. This, in essence, is the problem of modern
sociobiology ....

F—ARNTXNURERNER | B_RFRITEFTEZREBD N HERERT ;
5 =4ijisociobiology B BEFRWNY ,  IREAMAYSEI R B R RIX L
RElRYIaJRE,

FALSE
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14 a biological explanation of the teacher-subjects’ behaviour
15 the explanation Milgram gave the teacher-subjects for the experiment
16 the identity of the pupils

17 the expected statistical outcome

18 the general aim of sociobiological study

19 the way Milgram persuaded the teacher-subjects to continue

A

E
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XJEL, -

[ENEERE])
mention/(a) reference/description/account/details
suggestion/demand/claim/statement/hypothesis
why/reason/explanation
example(s)/a list of

comparison/contrast
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Which paragraph contains the following information?

Write the correct letter A-l in boxes 14-19 on your answer sheet
14 a biological explanation of the teacher-subjects’ behaviour

15 the explanation Milgram gave the teacher-subjects for the experiment
16 the identity of the pupils

17 the expected statistical outcome
18 the general aim of sociobiological study
19 the way Milgram persuaded the teacher-subjects to continue
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Write the correct letter A-l in boxes 14-19 on your answer sheet

14 a biological explanation of the teacher-subjects’ behaviour

15 the explanation Milgram gave the teacher-subjects for the experiment
16 the identity of the pupils

17 the expected statistical outcome

18 the general aim of sociobiological study

19 the way Milgram persuaded the teacher-subjects to continue

14MZRBEBTRIGEIVT MR | FTLATRMNZEEFEREEGEL | BRERIEEYZIRRE |
FTLAEZEREEEF T,

15 EMXS LISV RS BRY |, FTLABRMNIZZAE;
16EFERFINENZFNBED , BTFLOES , HEBE,;

17 2FNEEGER |, ATLUBS DERIE A E S,

18i5 2 7 social biologicallYARZE , BFAEEAERENMZEIER;

19 EMINIRFELr4ESCLS | 1z A FSLiadie | thmi2CER,
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VRS
Task 1: A [] MIHOFBIEXR

The trees planted by the Dutch produced larger quantities of
cinnamon [than] the wild trees.

[#HECRT]

STEP 1 : LbBIZ BT



SR
Task 2 : A TXIZXIHEFrIshAE

The trees planted by the Dutch produced larger quantities of
cinnamon [than] the wild trees.

= [#HECRT]

STEP 2 : G)FahialklH*E
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Task 3 : FHER&NHOFIER (F)

The trees plan the Dutch produced larger guantities. of
cinnamon.  [(than] the wild trees.
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STEP 3 : salRIfaIkEESEER
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,antig bé thf Dutch ). produced ( larger guantities of )
nan Id trees.
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,antig bé thf Dutch ). produced ( larger guantities of )
nan Id trees.
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Beyond the practical need to make order out of chaos, the rise of
dictionaries is associated with the rise of the English middle class,
who were anxious to define and circumscribe the various worlds to

conquer- lexical as well as social and commercial.




Beyond the practical need to make order out of chaos, the rise of
dictionaries is associated with the rise of the English middle class,
who were anxious to define and circumscribe the various worlds to
conquer- lexical as well as social and commercial.

+F : FiEthe rise of dictionaries
181E&i1s associated with
i=3p=

who TEiEMa(&immiddle class

B?TMIBE’&:./wﬁMj(uEI'J;kBT g’i’l\ 9&14: 2= E/.-J)\(mm '59&£
'::'F"Bfl\Q&E/J\V BXR., XEREEgeEX S 2RI S

ITRENMIZR |, BiERICAE. CSINEFIRIAE,




A few years ago, in one of the most fascinating and disturbing
experiments in behavioural psychology, Stanley Milgram of Yale
University tested 40 subjects from all walks of life for their
willingness to obey instructions given by a ‘leader’ in a situation in
which the subjects might feel a personal distaste for the actions
they were called upon to perform.

==-F: Stanley Milgram of Yale University tested 40 subjects
NIRRT ECEEEER

from all walks of life {Z{msubjects/

to obey .. E{KZimwillingness

in which AMERIERNEIEMNE

they were called upon to perform AEIEXZIFNEENT




A few years ago, in one of the most fascinating and disturbing
experiments in behavioural psychology, Stanley Milgram of Yale
University tested 40 subjects from all walks of life for their
willingness to obey instructions given by a ‘leader’ in a situation In
which the subjects might feel a personal distaste for the actions
they were called upon to perform.

JUERT , A—IREEENLEARE|FHAOESZSLIGH |, BREX
FHIStanley Milgram R T40MNEEFRTRUAIEEIENSER, 1%
Mz EENN AN TS SIS B REERNER T, X
LSRR ERREERITIES .




Despite the intuition that something drastic needs to be done about
such a costly problem, economic analyses clearly show it will be far
more expensive to cut carbon dioxide emissions radically than to
pay the costs of adaptation to the increased temperatures.

Despite5|SuL2RiE , Hpthat 2RALOEM GN5ARintuition ; E=
TJeconomic analyses clearly show +&l& T thatlIEIENT ;| E

MHFERR T more.... thanBIELIRK R G+,




Despite the intuition that something drastic needs to be done about
such a costly problem, economic analyses clearly show it will be far
more expensive to cut carbon dioxide emissions radically than to
pay the costs of adaptation to the increased temperatures.

REAMMIE®E LA SR —EEHAYRNE |, RX—ABEREY
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Gifted children and learning (20 Min)
C10-T2-P2
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18. Less time can be spent on exercises with gifted pupils
who produce accurate work.
19. Self-reliance is a valuable tool that helps gifted students A Freeman

reach their goals.
20. Gifted children know how to channel their feelings to B. Shore and Kanevsky

assist their learning.

List of People

21. The very gifted child benefits from appropriate support - Elshout
from close relatives. D. Simonton
22. Really successful students have learnt a considerable
amount about their subject. E. Boekaerts




18. Less time can be spent on exercises with gifted pupils who produce accurate
work.

SEIE | B RWAIZRFET) 14 ERIRTED | puftb(IeeERit=>,
JRSCRENL : CER3 , 44

Overviewing research on the thinking process of highly able children, (Shore
and Kanevsky, 1993) put the instructors’ problem succinctly: if they merely think

more quickly, then we need only teach more quickly. If they merely make few
errors, then we can shorten the practice.

=) W& : shorten the practice=spent less time, practice=exercise
ZZ . B. Shore and Kanevsky



19. Self-reliance is a valuable tool that helps gifted students reach their goals.

e EEE EE—MEMENTE , AfLREXERN) LEAZ NI/ BR
JRSTENL : EERSR24G)

Research with creative scientists by Simonton brought him to the conclusion
that above a certain high level, characteristics such as independence seemed
to contribute more to reaching the highest levels of expertise than intellectual

skills, due to the great demands of effort and time needed for learning and
practice.

a) W EH . self-reliance=independence
Z2Z=: D Simonton



20. Gifted children know how to channel their feelings to assist their learning.

A HEE . SRR LEREUTzHE CRYBEREEMEINES
JFRENL : FERERfR26]

In Boekaert's review of emotion in the learning theory of very high IQ and highly
achieving children, she found emotional forces in harness(—#Z#2{EA). They were
not only curious, but often had strong desire to control their environment, improve
their learning efficiency, and increase their own learning resources.

RSN | B a2 A ER.
Kﬁ E Boekaert

o




21. The very gifted child benefits from appropriate support from close relatives.

RMEEE . B AN L ESTm T EEE FHNESIF
EBNMEX : AER2, 3,44 :

Children’s education environment contributes to the IQ scores and the way
intelligence is used. For example, a very close positive relationship was found
when children’s IQ scores were compared with their home educational provision.
(freeman, 2001) The higher the children’s |Q scores, especially over IQ 130, the
better the quality of their educational backup, measured in terms of reported
verbal interactions with parents, number of books and activities in their home
etc.

ELERAEAT : close relatives=home education provision
Kﬁ A Freeman




22. Really successful students have learnt a considerable amount about their
subject.

AB#EE . EIERIINFEEEFSREXRTEIIEWEIAIR,

JFOEN : ERRZE1T

But scientific progress is not all theoretical, knowledge is also vital to
outstanding performance: individuals who know a great deal about a specific
domain will achieve at a higher level than those who do not (Elshout, 1995).
FRRFEMT : a considerable amount about their subject=know a great deal
about a specific domain

ZZ : C Elshout
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23  One study found a strong connection between children’s |Q and the
availability of at home.
24  Children of average ability seem to need more direction from teachers
they do not have
25  Metacognition involves children understanding their own learning
strategies, developing
26  leachers who rely on what is known as
Impressive grades in class tests.

often produce sets of



23  One study found a strong connection between children’s 1Q and the
availability of at home.

ot 1 KEIRIQXRFE—ERIEFAE , ThomeE{AES

24 Children of average ability seem to need more direction from teachers
they do not have

o . IRRIF LT EEBE , BRI AR E X T A FEaml] , BEGBEIA
el *Zliawﬁéazﬁ'&%ﬁiDEx (&f) , (EEEDEEENEE NI ERESHNRERN,
HIMILMEEIZE [S2 5N E,
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25 Metacognition involves children understanding their own learning
strategies, developing

o« RNEENLAImMetacognitionBZENECERFH Elearning strategyf£5:3
E2.

26 Teachers who rely on what is known as often produce sets of
Impressive grades in class fests.

7 . LI Tteacher , BBRERDER | ATLARRRIRE AT LA 247 E 552
BZ . 25RME24F0262218,




23 One study found a strong connection between children’s |Q and the
availability of at home.

BBEE : AR AIZFER D EFIRESRI*FI*BIRAKR,
3487 : IQ , connection, at home

JFOERL : ARRSEAE]

The higher the children’s IQ scores, especially over |Q 130, the better the
quality of their educational backup, measured in terms of reported verbal
interactions with parents, number of books activities in their home etc.

BT - FEETHIRPDZAYIRER. EAFin their homeRIENIFHE
and =AY H 'JEI’J%ﬂ

&2 : books; activities




24  Children of average ability seem to need more direction from teachers
they do not have

AEENE . EEN—RIERFRENEINERI LRIEEZHNES | BE/B(IsR=
X§i7) : average ability, do not

JFOCREN : BEREE3H

There appears to be a qualitative difference in the way the intellectually highly
able think, compared with more average-ability or older pupils, for whom
external regulation by teacher often compensates for lack of internal
regulation.

A& : do not have=lack of
ZZ : internal regulation/ self-regulation



25  Metacognition involves children understanding their own learning
strategies, developing

i AEARE,

ﬁJIT

AEENE | SuAEAEZFEREIIECSHNFEIR
i#i5 : metacognition, strategies

JFOLENL : BEREfF—A)

Emotional awareness is part of metacognition, so children should be
helped to be aware of their feelings around the area to be learned, feelings of
curiosity or confidence, for example.

AT | IXEEIRE— M Flearning strategiesHFIRIAE.
ZZZ : emotional awareness




26  Teachers who rely on what is known as often produce sets of

Impressive grades in class tests

ABEE | (K. AIBNE R R EE T PIRERFI D EL.
X<##ia : teacher, impressive grades

RO RENL : tRiEteacherEDEESE34)
Although “spoon-feeding” can produce extremely high examination results, they
are not always followed by equally impressive life success.

FEREHEMNT - impressive grades=extremely high results
Kﬁ spoon-feeding



B E (SR LERRELR

14. a reference to the influence of the domestic background on the gifted child
SEEN . RAIRESEXNBEXRERY LERFIN,

¢

15. reference to what can be lost if learners are given too much guidance.

SEEV | RENRFIEREGISIES | SREIBEERA,

16. a reference to the damaging effects of anxiety.

SEFEN . REIESRIREZER

17. Examples of classroom techniques which favour socially-disadvantaged children.

SEFEN . KTREFRARIGF , XERANERTSAY)LEEGFH
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14. a reference to the influence of the domestic background on the gifted child
ST . BRRLERESETN,
AR _aRR T HENRRIEEMRTLIE R ERAER.

15. reference to what can be lost if learners are given too much guidance.

o . "UEES SFRKRA, RIEN ST BERELDE, #RN T "RRED .

16. a reference to the damaging effects of anxiety
ot XEiRlanxiety XY i f5—Ekemotion,

17. Examples of classroom techniques which favour socially-disadvantaged children.

1 : classroom techniquesTFITEDER (ZXmEL )




14. a reference to the influence of the domestic background on the gifted child

HEE | IREEES SXIEXRERY) LERFL,

TEfLL

RN ARRSE2-44]

Children's educational environment contributes to the IQ score and the way
Intelligence is used. For example, a very close positive relationship was
found when children's 1Q scores were compared with their home educational
provision (Freeman, 2010). The higher the children's |Q scores, especially
over 1Q 130, the better the quality of their educational backup, measured in
terms of reported verbal interactions with parents, number of books and
activities in their home etc.

B AL

] X

BR%E © domestic background=home educational provision/

educational backuE



15. reference to what can be lost if learners are given too much guidance
A HENE | IRANRFIFRGISIES | SREMWLERA

JRSCENL : DERSE24)
Yet in order to learn by themselves, the gifted do need some support from their
teachers. Conversely, teachers who have a tendency to 'overdirect' can

diminish their gifted pupils' learning autonomy.

X : D

=) W B : overdirect=too much dependence on the teacher
diminish their gifted pupils’ learning autonomy=Iloss of autonomy

and motivation




16. a reference to the damaging effects of anxiety

R EEE . RRERSERER

AR : FERSE 2. 36
Positive emotions facilitate the creative aspects of learning and negative

emotions inhibit it. Fear, for example, can limit the development of curiosity,
which is a strong force in scientific advance, because it motivates problem-

solving behaviour.

MRRIERR « LLERPIRN TIBIRIBZE | BAlalfearXdtF S /OBUINE] , AR F1FEOAYS
Fr. MAAETFRJanxiety 5 fearZ@ X8 , #2ENAIIBZ.

ZE:F

o] B . Fear=anxiety




17. examples of classroom techniques which favour socially-disadvantaged children

AEBE . RTRERANGIF | XERAI STV LESH.

EMFX : D BERE—8
“Such practices have been found to be particularly useful for bright children from
deprived areas.”

SEPE | MIAXSEENN T REHE =G XAEER) LEIFEBRL.

REERRERE . fE Y9I socially-disadvantaged children 82T HRE3Z9HY children
from deprived areas, favor 158YHLE be particularly use for, classroom techniques
X Ay "J?S'ZEZIEI’\Jsuch practices,

BxR .
q){ﬁ_ﬁ . be particularly useful for bright children from deprived areas=which

favour socially-disadvantaged children
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